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Abstract

This study was built within the theoretical framework of complexity theory. It
aims (1) to understand the attributes of those components that (inter)act in
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learners’ initial conditions, (2) to track down learner’s “wicked problems,” if any,
induced in the process of writing when learners’ systems of L2 learning are
perturbed, and (3) to help learners identify, face and tackle their wicked problems
with the contextual support. With all these aims achieved, it is hoped that the
learners develop learner autonomy. There were six stages for this study, and they
are implemented respectively in two semesters. The participants were five 2"-
year students from the Department of Foreign Languages and Literature. This
study was a mixed study but the research analysis was mainly based on the
qualitative data. Nine instruments were used for data triangulation. The findings
of this study are as follows: (1) In terms of temporal dimension, the participants’
wicked problems are related to two stages: the one—Dbefore drafting the first draft
and the other--deliberating details related to the topic sentences of the three body
paragraphs; (2) participants are aware of their wicked problems, to different
degrees, by completing the learning tasks and activities; (3) when facing the
wicked problems, participants appear to be in one of or in a rotation of the three
negative affective states; (4) there are six strategies to tackle the wicked
problems; (5) after tackling the wicked problems, those components related to the
development of learner autonomy are in an uplifting momentum or remain stable,

and participants’ writing skills and interest levels are improved and enhanced.




The findings of this study help to gain a deeper understanding of (1) how the
learners’ cognitive and affective fluctuations are related to English writing; (2)
how the contextual support help the learners tackle the wicked problems; (3) how
the learners gradually take control of the writing process and content.
Understanding in regard to these three aspects will help to design some
innovative teaching/learning activities. Apart from that, this study is expected to
initiate more conversations on exploring the development of learner autonomy
via the lens of complexity theory in that research in this regard is in paucity in the
field of learner autonomy.
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First, I think first draft’s presentation is good because
we can know what is our weakness in writing from our
classmates and teacher. Moreover, from pointing out
the wrong sentences by others, we can also learn how
to accept others’ advice in a good mood. (Student O,
R P& 5-29-2019)

1 feel inspired! after listening to peggy ho’s
presentation, i have a vision about the outline of my
draft. (StudentS, ~ 2. p 3& > 5-7-2019)
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| felt great that | can give some suggestions to my group
members when they got some questions (Student P, »
L P 3% 0 3-20-2019)
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I think the most helpful part for me is Jennifer’s [the

teacher’s] explaining about Do and Don’t when writing
an argumentation and reading the article in the

textbook. (Student P, = 2. p 3% > 5-9-2019)
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Sharon helped me a lot in Argumentation essay

because, at first, I don’t know what to write in this

essay, but when | chatted with her one day, she helped

me to find the topic indirectly (Student O, ~ & p 3%

5-29-2019)
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A Rop & 5-28-2019)

Ann Lin. She already did a great job in last semester,

and it’s obviously that she improve her writing skill in
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this semester. And why...everytime I saw her essay, I
couldn’t find big errors, but just amazed by them.
(Student P, * 2 p % » 5-18-2019)
Peggy Hsu, because | am very impressed by her essay,
she can always convey her thoughts clearly and come
out with a logical draft. (Student S, = 2. p 3& > 4-16-
2019)
I never thought that my writings are good to be praised.
I think it is all because of you that save my essays from
hell hah. I really appreciate that | have a good writing
teacher in this semester. Thanks a lot. (Student O, * X
&0 5-29-2019)
But I was really really really happy when Jennifer[the
teacher] said my essay was pretty good (especially my
logical was ok), and my exposition was improved.
(Student P, » 2 p 3% - 5-3-2019)
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%t = 1 Interview Questions

Part I. English Learning Experiences

1. Please elaborate how successful or unsuccessful your English learning experience has been ?
a. The most challenging experience
b. The most interesting experience
c. The most inspiring experience

2. When you recall these experiences, did you use any kind of strategies in the process of English

learning?

a. What did you do and why?

b. How did you feel?

¢. What did you learn from that experience?

3. When you recall these experiences, did you take part in any learning activities (e.g. speaking
contest, skit performance)?

a. Did you voluntarily join the activities or were you assigned to do so?
b. How did you feel? Would you like to try it again?
c. What did you learn from that experience?
4. What is the biggest challenge for you when learning English?
a. Did you overcome the difficulty? How?
b. What did you learn from it?

5. Now, in retrospect, what may be the factors that induce such a (positive or negative)
experience? (e.g. family pressures, future jobs, saving face, fear of failure, self-esteem, desire
to achieve, satisfaction of accomplishment, joy and pleasure)

a. What is the role of your English teacher, classmates, friends, families or relatives play in
such an experience? What did they do or say?

. Have you tried to find online resources to help? What did you do?

. Did you do planning, question yourself, or assess your performance during the learning

process?

d. After that experience, what did you do?

O T

Part Il: Learning Beliefs

1. Based on what you said about your learning experiences, what do you believe now? (e.g. All the
efforts will be paid off.)
a. Please give an example to illustrate it

Part I11: Possible L2 Selves, Ought-to L2 Selves

1. What do you see yourself now? 2 years from now? What do you like to be in 2 years? 5 or 10
years? What do you dream to be or want to be?

2. s this what your family expect what you to be?

How do you feel when they tell you their expectations?

What are their expectations of your English learning or to you as an English major, or your

future career? (Note: Information of the parents’ or the siblings’ background—occupation,

education level—is needed.)

Do you think learning is important? Why?

4. How do you see yourself as an English learner when communicating with your peers, your
teachers, or foreigners?

5. What is an ideal English learner to you?

w

End of the interview
You are welcome to add whatever comments you have to this interview. Is there anything that
comes to your mind during the interview, but you did not mention and you want to tell me now?
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